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Q. difference between respective and productive skill. (Topic 02)

When native-speaking children start to learn to read, they already have a large vocabulary of
several thousand words which includes most of the words they will meet in early reading. They
also have good control of the grammar of the language, have a lot of knowledge about books and
reading conventions, and have had many many stories read to them. They are very keen to learn
how to read. They begin formal schooling at the age of about five or six. The teacher and learners
work with books that are interesting, are well illustrated, use language that is close to spoken
language, and are not too long. The texts contain a lot of repetition, and are often very predictable
but in an interesting way. The techniques used to teach reading are largely meaning focused. That
is, they give primary attention to understanding and enjoying the story. They include shared
reading, guided reading and independent reading. A small amount of attention may be given to
phonological awareness and phonics but this is in the context of enjoying the story and only takes
a very small amount of time.

0. what is reading and which factors do play a role in it? (Topic 4)

It is a commonplace of teacher education that teachers tend to teach by the methods which were
used by the teachers who taught them. In no area of language teaching is this more true than in that
of reading. It is probably for this reason that the procedure of reading round the class has been
perpetuated, though anyone who considers it seriously, even briefly, in terms of what it contributes
to new learning, or of pupil participation, or of communicative function, realises very quickly that
it is a singularly profitless exercise. Reading speed, for example, probably depends to a
considerable extent on the development of the first; reading aloud would seem to depend at least
to some extent on the second. A third skill which is involved in the total skill of reading is
essentially an intellectual skill; this is the ability to correlate the black marks on the paper by way
of the formal elements of language, let us say the words as sound, with the meanings which those
words symbolize.

0. Phonemic awareness (Topic 13)

Phonemic awareness is the knowledge that spoken words are made up of sounds that can be
separated, that is, that /ket/ (cat) is made up of the sounds /k & t/. If the learner can already read
in their first language, and the writing system of the first language is alphabetic, the learner will
already have phonemic awareness.

Q. incidental learning and deliberate learning OR (3) Q. How incidental learning is more
focues than delibarate learning. (Topic 17)

Some argue that incidental learning is what really matters and that at best deliberate learning can
only play an indirect secondary role. In vocabulary learning, however, there is considerable
evidence supporting the deliberate learning of vocabulary as part of a well-balanced programme
(Elgort, 2007). First language research on the learning of spelling also supports having both
deliberate and incidental learning. Although most learning of the many sound spelling
correspondences is picked up incidentally and good readers are usually good spellers, deliberate
analytic learning can speed up learning and can help with learning difficulties.
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0. Five writing conventions? (Topic 17)

(1) Writing goes from left to right (cf. Arabic—right to left, Japanese— top to bottom).

(2) The lines of writing come one under the other starting from the top of the page (cf.
Japanese).

(3) The pages go from front to back (cf. Japanese—back to front).

(4) Words are separated by spaces (cf. Thai—no spaces between words).

(5) Sentences begin with a capital letter and end with a full stop, question mark, or exclamation
mark.

0. contrastive analysis. (Topic 19)

The contrastive analysis hypothesis argued that second language learning can be strongly affected
by first language knowledge. Where there are similarities between languages, second language
learning will be easier. Where there are differences, second language learning will be more
difficult. Complications in the hypothesis arise from the ways in which a second language is
learned, and in the nature of the similarities and differences between the two languages.

0. learning second language which factors affected from first language (Topic 19)

In its simplest form, the contrastive analysis hypothesis argued that second language learning can
be strongly affected by first language knowledge. Where there are similarities between languages,
second language learning will be easier. Where there are differences, second language learning
will be more difficult. Complications in the hypothesis arise from the ways in which a second
language is learned, and in the nature of the similarities and differences between the two languages.
There is evidence of positive and negative effects of the first language on the second at the levels
of pronunciation, vocabulary, grammar, and discourse. Spelling is no exception, and there is plenty
of evidence of first language spellings having both positive and negative effects according to the
degrees of similarity and difference between the language items and rules.

0. 5 activities in intensive classroom. (Topic 22)

1. Keep learners motivated Praise success

Make learning fun Use attractive aids Have amusing competitions
Encourage thoughtful processing

Plan for repetition and revision

Provide training

6. Organise the items to learn in helpful ways

a0

0. intensive reading (Topic 23)

Intensive study of reading texts can be a means of increasing learners’ knowledge of language
features and their control of reading strategies. It can also improve their comprehension skill. It
its into the language focused learning strand of a course. The classic procedure for intensive
reading is the grammar-translation approach where the teacher works with the learners, using the
f irst language to explain the meaning of a text, sentence by sentence. Used on suitable texts and
following useful principles, this can be a very useful procedure as long as it is only a part of the
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reading programme and is complemented by other language-focused learning and by extensive
reading for language development and extensive reading for fluency development.

0. GTM method for intensive reading (Topic 23)

The classic procedure for intensive reading is the grammar-translation approach where the teacher
works with the learners, using the first language to explain the meaning of a text, sentence by
sentence. Used on suitable texts and following useful principles, this can be a very useful procedure
as long as it is only a part of the reading programme and is complemented by other language-
focused learning and by extensive reading for language development and extensive reading for
fluency development. At its worst, intensive reading focuses on comprehension of a particular text
with no thought being given to whether the features studied in this text will be useful when reading
other texts. Such intensive reading usually involves translation and thus comprehension of the text.
So, one goal of intensive reading may be comprehension of the text. The use of translation makes
sure that learners understand, and when the learners do some of the translation themselves, it
allows the teacher to check whether they understand.

0. Three features of intensive reading? (Topic 25)

1. A good reading exercise directs the learners’ attention to features of the text that can be
found in almost any text, or to strategies for dealing with any text, with the aim “to develop
in the language learner the ability to comprehend texts, not to guide him to comprehension
of a text” (Davies and Widdowson, 1974: 172).

2. A good reading exercise directs the learners’ attention to the reading text. That is, the
learners need to read the text or at least part of it in order to do the exercise. It is also
important that some reading exercises require the learners to consider parts of the text in
relation to their wider context, that is, other parts of the text, and information from outside
the text.

3. Agood reading exercise provides the teacher and the learners with useful information about
the learners’ performance on the exercise. If the learners were not successful on some parts
of the exercise, then they should be aware of what they have to learn in order to do the
exercise successfully with another text.

0. what is comprehension question? (Topic 26)

Comprehension questions in one form or other are one of the language teaching techniques most
frequently used to train learners in reading. They can take many forms, namely pronominal
questions, yes/no questions, true/false statements, multiple-choice items and blank-filling or
completion exercises. However, although comprehension questions may have a role to play in
practicing reading, the various forms of reading comprehension questions are not so effective for
teaching learners to read. In order to show this, let us look at comprehension questions according
to the four features of a good reading exercise. After that, a variety of other reading exercises are
described which may also be used in intensive reading.

0. why comprehensive guestions is difficult (Topic 27)
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It is difficult to make good comprehension questions. It takes considerable skill, time, and effort.
Thus most teachers who wish to use such exercises will be forced to rely on often unsuitable
published material.

0. Two types of question with example. (Topic 28)

1. Pronominal questions are questions beginning with who, what, when, how, why, etc.
What is a saccade? How long does a fixation take?

These questions often test writing ability as well as reading ability because the learners must write
the answers. The questions can ask for one-word answers, or ask the learners to copy the answers
directly from the passage. This makes them easier to mark. The learners can also answer questions
using their first language. Instead of questions, commands may be used.

Explain the three kinds of eye actions.
Describe a fixation.

2. Yes/no questions and alternative questions only need short answers so the learners do not
need to have a high level of writing skill.

Does a fixation take a longer time than a jump?
Do some words get more than one fixation?
Does every word get a fixation?

0. concept of CORI (Topic 32)

Concept-oriented reading instruction (CORI) is an integrated strategy approach to reading
comprehension (Guthrie, 2003). It involves systematic explicit instruction in the six strategies of
activating background knowledge, questioning, searching for information, summarising,
organising graphically, and structuring stories. The strategy instruction involves working through
the sequence of modelling, scaffolding, and guided practice. Strategy practice should involve a
minimum of 30 minutes per day.

Q. difference between high frequency and low frequency (Topic 33)

HIGH FREQUENCY VOCABULARY LOW FREQUENCY VOCABULARY

+ Pre-teach a small amount of vocabulary | < Ignore the word.
from the passage before reading the | %+ Quickly give the meaning of the word by
passage. Such teaching must involve a using a translation, picture, diagram,

reasonable amount of time on each word,
focusing on several aspects of its form,
meaning and use, such as its pronunciation,
its word parts, its meaning, different senses
of the word, common collocations, its
grammar and any restrictions on its use,

demonstration, or L2 definition.

Replace the word in the text with a more
useful high frequency word before the
learners work on the text. Simplifying the
text aims to reduce the density of unknown
words so that the text is more accessible for
the learners.
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such as being technical,
impolite, etc.

+ Put the word in an exercise after the text.
Such exercises can include completing
word family tables, matching words and
meanings, classifying  collocational
patterns, and working out core meanings.

+ Spend time on a word during the reading
looking at several aspects of its form,

meaning and use

colloquial,

Q. Difference b/w high and low frequency grammar. (Topic 34)

high frequency grammar

low frequency grammar

High frequency grammar items deserve
sustained attention. In general, such items tend
to be formally simple. That is, the shorter a
grammatical feature, the more frequent it is
likely to be. Although frequency information
about grammatical features has been around
for a long time (George, 1963), it is only
recently that grammar descriptions have
included such information (Biber, Johansson,
Leech, Conrad and Finegan, 1999).

Low frequency grammatical features are best
given attention as part of strategies for dealing
with complicated grammatical features such as
subordinate  clauses, coordination, and
complicated noun groups. All of the following
activities in this section on grammar are
strategy based.

0. Parts of speech reorganization values (Topic 34)

+ First, when trying to guess the meaning of a word from the context, knowing the part of
speech of the word will make sure that the meaning guessed is the same part of speech.

+ Second, it makes looking up the word in a dictionary much easier because the meanings of
words are usually classified according to the part of speech of the word.

+ Third, if a sentence is difficult to understand, it might be because the learners are applying
the wrong meaning or function to one or more of the words in the sentence. By checking
the part of speech of the words the learners may be able to understand the sentence.

0. Cohesive Device or Q. Term cohesion? (Topic 36)

The classic text on cohesion is Halliday and Hasan (1976) Cohesion in English. Their
categorisation of the major cohesive devices is the model for the following activities. The
arguments for focusing on cohesive devices are that they occur in every text so the learning from
one text should readily transfer to the reading of another text, and that they focus learners’ attention
on the message of the text at a level beyond the sentence level. Cohesion involves the devices of
reference words, substitution and ellipsis, comparison, conjunction relationships, and lexical
cohesion. Exercises focusing on cohesive devices are easy to make and the discussion of the
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answers can lead to useful insights into language use that can have positive effects on both reading
and writing.

0. What is extensive reading (Topic 40)

Extensive reading fits into the meaning-focused input and fluency development strands of a course,
depending on the level of the books that the learners read. When the books contain only a few
unknown vocabulary and grammar items, extensive reading provides the conditions for meaning
focused input. Where the books are very easy ones with virtually no unknown items, extensive
reading provides the conditions for fluency development.

0. What is inductive quessing? (Topic 45)

An inductive guessing procedure involves looking at the available clues—the part of speech of the
unknown word, its immediate context, and the relationship between the clause with the unknown
word and the adjoining clauses (for a detailed description, see Nation, 2001; Nation, 2008). It is
worth spending small amounts of time over several weeks or months on practicing guessing
because it is a very powerful and useful strategy.

0. Graded reading (Topic 46)

1. Learners should read at least one graded reader every week, no matter what level they are
reading at. This rate of reading allows unknown vocabulary to be repeated before the
immediately previous occurrence is forgotten.

2. Learners should read at least five books at a level (say Level 2) before moving to books at
the next level (Level 3). This number of books provides a chance for most of the vocabulary
introduced at that level to occur.

3. Learners should read more books at the later levels than the earlier. This is because the
vocabulary of the earlier levels occurs very frequently in the books at the later levels. Books
at the later levels thus provide good conditions for learning all the vocabulary of the graded
reader series.

0. Glossing with reference to dictionary usage? (Topic 48)

Glossing involves providing the meanings of words in L1 or in a simple L2 definition in the margin
next to the line containing an unknown word. Some glossaries come at the end of a text, but
learners prefer glosses near the unknown word, probably because these do not disrupt reading too
much. In Japan, some English texts are printed with translations in a lighter type above the low
frequency word in the text. Glosses may contribute to vocabulary learning and may improve
comprehension of the text, although the research on this is not conclusive. Glosses are an
alternative to dictionary use and are generally less disruptive than dictionaries. Using dictionaries
while reading usually adds considerably to the time taken to complete reading the text. There is
renewed interest in research on glossing as a result of the growth in computer assisted reading

0. how does elaboration help in reading a text (Topic 48)
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Elaboration involves the rewriting of texts but it involves adding to the original text rather than
removing or replacing what is there. The unknown words in the text are, in effect, glossed in the
text itself. Here is an example of a piece of elaborated text from the novel Lord Jim. | have put the
elaborations in italics and the words outside the 2,000 word level in bold, but in the text they would
not be marked in any way. Note that apparelled is not elaborated as the text provides enough
elaboration for this word.

Q. characteristics of reading material (Topic 51)

Reading materials vary in terms of topic and genre

Students should be exposed to different types of materials so that they become familiar with
different kinds of genre and accustomed to reading for different purposes and in different ways.
Although younger learners may prefer fiction, they should gradually be introduced to nonfiction.
Although a good selection of fiction often can be found, there is a relative scarcity of nonfiction
materials for less proficient readers. Even scarcer are materials for adult learners who want to read
simplified materials on such topics as law, business, technology, and medicine.

0. concept reading material (Topic 51)

Unlike in intensive reading, where the materials is typically above students’ linguistic level. In ER
the material should be near or even below their current level. To use second language Acquisition
(SLA) jargon, students should be reading texts at an i+1, I, or i-1 level, with ‘i’ being their current
proficiency level. The rule of thumb here is that to get students started in the program, it is better
that they read easier texts than more challenging ones. For students who have had minimal
exposure to contextualized language and who lack confidence in their reading, even i-2 material
may be appropriate, at least at the initial stage of ER program.

0. Three symptoms of slow reading (Topic 56)

(1) fixating on units smaller than a word (word parts, letters, parts of letters), thus making
several fixations per word;

(2) spending a long time on each fixation or on some fixations; and

(3) making many regressions to look back at what has already been read. Increasing speed will
result in a change in these symptoms.

0. 5 technique of reading (Topic 59)

1. Reading aloud has not been looked on very favourably in the second language
reading class, mainly because of the misuse of the technique of reading aloud
around the class.

2. Repeated reading.

A strength of this technique is that it can be used with material that has some difficulties for the
reader. By repetition these difficulties are overcome and in the later repetitions the activity can
thus meet the conditions needed for fluency development.
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3. Paired reading is a form of assisted reading. In this activity, the learner is paired
with a more proficient reader. They sit side by side and read the same text aloud
together with the more proficient reader keeping at the same speed as the less
proficient reader.

4. 4/3/2 reading is an adaptation of the 4/3/2 speaking activity (Nation, 1989) for
reading aloud. Each learner has a text to read.

5. The read-and-look-up activity does not meet many of the conditions for a fluency
activity but it is one that encourages learners to work with a larger basic unit.
Michael West (1960: 12—13) devised this technique as a way of helping learners to
learn from written dialogues and to help them put expression into the dialogues.
West regarded the physical aspects of read-and-look-up as being very important for
using the technique properly. The learners work in pairs facing each other. One is
the reader, the other is the listener.

0. Tips to easy extensive reading (Topic 60)

Easy extensive reading is another very effective way of increasing reading speed by asking learners
to read graded readers at a level which is much easier than the level they would normally read to
gain meaning-focused input. Learners should be encouraged to do large quantities of such reading
and to re-read books that they have really enjoyed. It is important to remember that there need to
be two types of extensive reading involving graded readers. One type, reading for meaning-focused
input, involves learners reading at a level where about one word in 50 is unknown. These words
can be guessed from context and add to the readers’ vocabulary knowledge. The second type of
extensive reading, reading for fluency development, should involve texts where there are virtually
no unknown words. Such texts should be read quickly for enjoyment, and large numbers of them
should be read.

Q. issue logs (3) (Topic 60)

Issue logs are a very effective way of involving learners. At the beginning of a language course
the learners each decide on a topic that they will research each week. Each learner should have a
different topic. The topics can include pollution, global warming, oil, traffic accidents, the stock
market, etc. Each week the learners find newspaper reports, magazine articles, academic texts,
information from the internet, television reports, and so on, on their topic and write a brief
summary. As they are reading lots of material on the same topic, they will soon be in control of
the relevant vocabulary and will bring a lot of background knowledge to what they read (Watson,
2004).

0. Write disciplines that influence on reading skill. (Topic 63)

1. linguistics,

2. psycholinguistics,

3. cognitive psychology and
4. sociolinguistics.

0. Innate approach (Topic 65)
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This approach to reading was reinforced by Smith (1971), who stated that reading was not
something one was taught but rather something one learned to do by reading. Smith believed that
the act of learning to read should be considered as any other natural comprehensible aspect of
existence. The hypothesis advanced by Goodman and Smith that people learn to read by reading
was later confirmed by Krashen (1988) in his research on the relationship between the amount of
free voluntary reading and reading ability. As a result of such a view of reading, learners were
taught to become active readers (Reid 1993), that is, to derive meaning from the text by predicting
and guessing its meaning by using both their knowledge of language and their background
knowledge. Most important, errors were no longer considered negative aspects that should be
prevented. Instead, they were viewed as a way to better understand the reading process (Pearson
and Stephens 1994).

0. what is story grammar? (Topic 66)

A story grammar is a structural account of narrative stories that readers develop, based on
acquisition of knowledge about human interactions and repeated exposure to stories. Story
grammarians (Rumelhart 1975; Thorndyke 1977; Stein and Glenn 1979) started looking at the
organization of narrative episodes and claimed that certain categories appear to be universal in
well-formed stories, regardless of the language in which they were written. For instance, the story
grammar categories for Stein and Glenn (1979) were:

1) setting, which consists of characters and surroundings;

2) initiating event, which marks a change in the story environment;
3) internal response, which represents the goal;

4) attempt, which is the effort to achieve the goal;

5) consequence, the attainment or non-attainment of the goal, and
6) reaction, which is the outcome of the consequence.

Q. interactionist approach (Topic 66)

By the late 1970s researchers were attempting to identify comprehension skills. This significant
change, though, grew out of the interactionist approach to language learning (see Usd-Juan and
Martinez-Flor this volume) and, particularly, from the work carried out essentially in the
disciplines of cognitive psychology and sociolinguistics. In the cognitive psychology field,
researchers started to conduct studies on basic processes in reading. They analyzed what happened
during the reading act and they incorporated notions of how readers represented text in memory.
A major development within this field was the emergence of story grammars. A story grammar is
a structural account of narrative stories that readers develop, based on acquisition of knowledge
about human interactions and repeated exposure to stories.

Q. ENHANCING COMMUNICATIVE COMPETENCE THROUGH READING.
Difference b/w any two can be asked. Or question can be describe language competence in
reading. (Lesson-13)

+ Linguistic Competence
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Linguistic competence consists of the elements of the linguistic system such as grammar rules and
knowledge of vocabulary. Moreover, the ability to read also involves the mastery of the mechanics
of the language, such as the alphabet and punctuation (Scarcella and Oxford 1992). All these
features are set at the bottom level of the reading process and they are fundamental for the readers
to be able to decode the written text. This competence is intrinsically related to discourse
competence since deficiencies in linguistic competence may result, for instance, in a failure to
identify the cohesive links and, therefore, cause problems in the interpretation of a written passage.

+ Pragmatic Competence

Pragmatic competence involves an understanding of the illocutionary force of an utterance by
being aware of situational and participant variables within which the utterance takes place, as well
as politeness issues. This competence has been regarded as essential to understanding spoken
communication in which the social contextual factors are explicit (see Martinez-Flor and Uso-Juan
this volume). However, this information ismissing when interpreting the communicative intention
of a given written text and, therefore, readers must rely on a set of graphic, syntactic and linguistic
devices that may help them to interpret the writer’s intended meaning. Kern (2000: 71-73), for
example, characterizes the following features: 1) typographical issues such as the choice of
capitalization, italic and bold font styles, underlining, the use of exclamation marks or punctuation,
and layout of print, among many others; 2) syntactic issues such as cleft constructions to simulate
spoken discourse; and 3) lexical issues such as the choice of verbs (i.e., command, ask) or adverbs
(i.e., sharply, soothingly) which in a way parallel the tone of voice of oral speech. Additionally,
Kern (2000) points out that the physical situation of a given text also provides information about
the possible communicative intent of the text.

+ Intercultural Competence

Intercultural competence refers to the knowledge of how to interpret written texts appropriately
within their sociocultural context. Therefore, it involves knowledge of the cultural factors such as
knowledge of the sociocultural background of the target language community, knowledge of
dialects, and cross-cultural awareness (Celce-Murcia, Dornyei, and Thurrell 1995). Thus, readers’
background knowledge on the cultural factors involved in a given written text will help them to
construct its meaning and will prevent possible misinterpretations. Williams (this volume), in fact,
pays attention to the social perspective on reading and contends that the teaching of L2 reading
should not be detached from the social context within which the text has been created.

+ Strategic Competence

Strategic competence has been added to all above-described competencies, since it has been
regarded as crucial to the development of reading skills(Anderson 1999). This competence refers
to the possession of both communication and learning strategies (Scarcella and Oxford 1992). With
reference to reading, the former refers to the ability to use reading strategies to make up for
interpretation problems, whereas the latter refers to the ability to use reading strategies to enhance
the communicative act between the writer and the reader. Thus, knowledge of different reading
strategies, which have been categorized into metacognitive, cognitive, social and affective (see
Ediger this volume), and the ability and disposition to use them effectively has received prime
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consideration in L2 reading. In fact, Grabe, Field and Ediger (this volume) regard strategic reading
as an essential competence for successful comprehension. Grabe (this volume) highlights strategic
reading development as an important research area within reading. Field (this volume) emphasizes
the benefits of paying attention to reading strategies and metacognitive awareness in a reading
program to develop fluency in reading and Ediger (this volume) gives a detailed explanation of
key reading strategies, the use of which may result in improved comprehension.

Q. write brief note on linquistic competence (Topic 68)

Linguistic competence consists of the elements of the linguistic system such as grammar rules and
knowledge of vocabulary. Moreover, the ability to read also involves the mastery of the mechanics
of the language, such as the alphabet and punctuation (Scarcella and Oxford 1992). All these
features are set at the bottom level of the reading process and they are fundamental for the readers
to be able to decode the written text. This competence is intrinsically related to discourse
competence since deficiencies in linguistic competence may result, for instance, in a failure to
identify the cohesive links and, therefore, cause problems in the interpretation of a written passage
(CelceMurcia and Olshtain 2000).

0. 3 name of affective and social strategies. (Topic 73)

+ Rewarding oneself
+ Talking with others about what one reads
+ Encouraging oneself

0. 5 Unknown words strategies (Topic 73)

Using other information in the context to understand an unknown word
Skipping/ignoring an unknown word

Waiting to see if more information is provided later

Analyzing the structure or parts of a word in order to understand it
Asking someone the meaning of a word

O g1 wN e

Q. 5 purpose oriented strategies . (Topic 73)

+ Planning what to do next, steps to take

+ Reminding oneself about the purpose for reading

+ Evaluating information in terms of whether it leads to one’s purpose
+ Deciding whether a text is relevant to one’s purpose

+ Comparing information from one text with that of another

Q. 5 purposes of reading in your daily life (Topic 78)

In “real-world” reading, there are many different authentic purposes for which readers read — and,
presumably, precisely the same real-world purposes for which many L2 learners will eventually
need to be able to read in their target language. These include the range of purposes for which we
read in daily life, for example, to obtain the information that we need in order to accomplish some
real-world task. For example, this might take place when we read a guidebook, a train schedule,
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or an Internet website in order to purchase a ticket as part of making the necessary arrangements
to travel to a desired destination. It could also include reading for academic purposes (e.g., reading
to obtain information from various sources so that one can write a research paper or make an oral
presentation in class); reading for business purposes (e.g., reading information or data in order to
write a report or make a business decision); or even reading for entertainment, passing the time, or
pleasure (e.g., reading a novel or a poem; or a magazine while waiting for a friend).

0. 3 purposeful reading material for decision making (Topic 81)

+ Read business reports in order to make a business decision
+ Read a college catalogue in order to decide whether to apply for admission
+ Decide which candidate to vote for, on the basis of their campaign statements

0. argument purposes in the reading? (Topic 81)

+ Read business reports to make a recommendation about which division a company should
sell off

+ Read several stories by a single author, in order to determine if a particular interpretation
or claim about this author is justified

+ Read a non-fiction book on the bear population in some urban areas, in order to decide if
hunting of bears should be permitted

0. reading activities for entertainment (Topic 81)

+ Read a novel, and share what you liked about it
+ Read a magazine while waiting for a bus
+ Enjoy a poem, by reading it out loud

0. 5 general purpose of reading. (Topic 81)

1. Make a decision

2. Report (orally or in writing) what one has learned about a subject
3. Synthesize or put information into a different format

4. Get a general idea about something

5. Learn about a subject (in order to pass a test on it)

0. strateqgies teachers can use to improve relationships and promote reading (Topic 82)

+ Begin by brainstorming and discussing as a class or with partners about which strategies
to use, how to use a particular strategy in a particular context, and what alternatives they
have if a strategy doesn’t work.

+ Break down a task into a series of steps that can be used to accomplish it. In the process of
accomplishing the task or purpose, the entire task can be visualized and the component
steps listed so that an appropriate strategy can be selected to address each of those sub
steps. Students may refer back to these steps in the process over and over in their minds

+ as a way of keeping a constant focus on whether their strategies are helping them
accomplish their purpose.
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+ Call students’ attention to the times when they are using strategies; Praise them for their
use of strategies; Encourage students to offer and try out their own strategies.

+ Cue the use of new strategies when students encounter situations where they might be
applied profitably, regardless of when these occasions arise during the school day

0. what is summarization (Topic 82)

Identify the genre of the text, and the typical text organization system for that genre. Identify
information that matches each typical element of that genre. If applicable, identify main vs.
supporting information; Relate main and supporting information. Delete trivial, irrelevant, and
redundant information. Substitute superordinate terms for lists of items. Integrate a series of events
with superordinate action terms.

Q. 5 barriers in L2 Fluency... (Topic 84)

1. Study intensely and to the point of exhaustion

2. Tackle increasingly difficult materials, far above one’s current language level

3. Continue to translate all texts into L1 under the assumption that one can’t really understand
them unless every word is translated

4. Study only authentic materials at the highest levels

5. Avoid long texts in favor of short, difficult ones

6. Slow reading, using a pencil or a finger to keep track of lines, seeing one word at a time

0. What do you mean by term motivation? (Topic 90)

The amount of time and effort that an intermediate-to-advanced students need to devote to
becoming a fluent readers of English is substantial. Only students with high motivation, self
discipline, and clear goals will achieve the levels they envision. Motivating students to do this
much work is not easy, especially if they have not traveled or lived in the L2 environment at all.
Fear and threats seldom work, and none of us want to teach in such a manner anyway. The
motivation that will transform their wishes into the actions they must take to become fluent readers
have to be internal, positive, and sustained. Day and Bamford’s (1998) chapter on motivating
students to do extensive reading provides excellent suggestions that apply to a fluent reading
program as well. Motivation that arises from stress, worry, or fear is exhausting, shortlived, and
usually external.

Q. bottom-up model for reading (Topic 92)

Most researchers agree that reading is an interactive process that involves both bottom-up and top-
down activities. Recent emphasis on top-down processes (e.g., schema building, guessing words
in context) is now being balanced with more attention to de-coding and word recognition exercises
(Birch 2002). Exercises that push learners to recognize and process words quickly are good
correctives for those who read very slowly and translate even the simplest words. Positive results
with bottom up vocabulary study are reported by Ichiyama (2003). The exercises used in her study
included rapid and repetitive exposure to vocabulary that appeared to help students not only to
recognize but also to memorize and remember words (see also Grabe 1988; Segalowitz, Poulson,
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and Komoda 1991; Paran 1996). For beginning readers, the bottom-up strategies are critical, and
some recent approaches have neglected them sadly. If high-intermediate-to advanced readers are
lacking some of these bottom-up skills, additional or new training may be necessary.

Q. Elementary level (Topic 93)

Elementary school readers do not read medical textbooks; however, beginning EFL students may
be asked to read nearly that far above their current language levels. Waring and Takaki (2000: 7)
insist that “learners need to be reading at or below their reading ability in order to develop fluency
and confidence.” Moreover, they emphasize that “there is no ‘short cut’ to the automatic
recognition of words.”

0. Define collocation. Give an example (Topic 93)

Further Developments in the Lexical Approach. Lewis and other authors lay out an extensive
program for collocation study, one that focuses on noticing and recording the most useful language
in a given text and helping students build vocabulary through collocation notebooks. Collocations
help us understand different meanings and definitions of words in actual contexts where they
appear. Collocations also teach us to recognize “multi-word units” or “ready-made chunks” of
language (Lewis 2000). Nearly all researchers agree that L2 readers need a large vocabulary in
order to read fluently, but that is something of a simplification. A large vocabulary is only the first
element in the recognition of larger-than-a-word chunks of language. By focusing on chunks of
language and phrases that include a number of words, collocation study gives learners the chance
to recognize larger packages of text, process them faster, and read more fluently. Combined with
bottom-up strategy training, reading at level to develop automaticity, and narrow reading described
below, collocation study will add an important processing element to the learner’s program.

Q. Define narrow reading (Topic 94)

The final element in a comprehensive vocabulary study plan must address the specialty vocabulary
necessary for study or work in an Englishspeaking environment. Most people already know the
subject, career track, or specialization that they will pursue in another country. They need a
program, concurrent with the three types of vocabulary study described above, that will help them
recognize quickly the words and phrases in their academic or career area. Schmitt and Carter’s
(2000) experiment with “narrow reading” provides an illustration of how the teacher can design,
with the student’s input, some narrow reading exercises, gather materials for narrow reading on
one topic, and re-enforce the learner’s familiarity with a specialized vocabulary. For example,
asking students to read 1 or 2 newspaper articles specifically in their area (such as economics,
computer science, business management, biology) will begin the process.

0. motivation for reading (Topic 97)

The motivation for a fluent reading program must be nurtured, modeled, and reinforced by the
teacher, but the motivation must come from within the student. Motivation is energy transformed
into constructive, methodologically sound, efficient and productive activities. It needs to be
reinforced regularly by work with peers, rewards, and recognition of progress. Integrate
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motivational elements into the programs — team goals, a buddy system, posting of goals, posting
of timed reading scores, posting of books or materials read, individual record keeping, reading
logs, and anything that helps keep the learners’ energy levels high.

0. what is narrow perspective of an academic work? (Topic 98)

The narrow perspective focuses upon the abilities of individuals, and generates research work into
initial reading, and reading as comprehension, in both first and additional languages. Work on
reading in the broad perspective, on the other hand, examines literacy practices generally in
society, and has its origins in sociology and anthropology. This perspective is part of an intellectual
movement which has been influential from the 1980s onwards, and which has turned the focus of
attention away from the individual, characteristic of the previous psychological approaches, and
towards the social. It accordingly concentrates upon the meanings and values of literate behaviour
in social contexts, and to some extent may be regarded as the “communicative competence”
perspective on reading and writing.

Q. language and reading component (Topic 99)

The proponents of simple two-component models of reading put forward what may be roughly
characterised as a reading component, and language component. Prominent advocates of the two
component view of reading are Hoover and Tunmer (1993: 1) who say “this view holds that
reading consists of only two components, one that allows language to be recognised through
graphic representation, and another that allows language to be comprehended.” In short, their
intuitively appealing claim is that in order to understand a written text, the two necessary
components are the ability to read, and competence in the language of the text.

Q. Syntax in L2 (Topic 100)

In L2 studies of syntax in reading, there is universal acceptance of the view that adequate
competence in L2 syntax is necessary. Berman (1984) for example, after conducting a series of
studies looking at Israeli students reading English concludes that “efficient FL readers must rely -
in part, though not exclusively - on syntactic devices to get at text meaning”. However, Berman’s
note of reserve is in order. It may well be possible for successful reading to be achieved with less
than perfect competence in syntax, through a combination of lexical knowledge and background
knowledge. In other words, readers may “guess” at a structural meaning, as they “guess” at lexical
meaning.

. Autonomous literacy model and “ideological literacy” model (Topic 100)

An important distinction in the broad approach is between the “autonomous literacy” model and
the “ideological literacy” model (Street 1984). The autonomous model sees literacy as a value
neutral set of skills, detached from social context, the possession of which is assumed to bring
certain cognitive and social results. Much of what has been described above as the “narrow”
approach to literacy is in the “autonomous” tradition. The “autonomous” nature of schooled
literacy has long been an issue of concern, as shown in W.B. Hodgson’s essay of 1867 (see Graff
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1995), where Hodgson questions the value of the ability to read with no consideration given to the
value of what is read.

0. background knowledge for learning (Topic 100)

In recent decades a great deal of attention in the applied linguistics view of reading has been
devoted to “background knowledge”, particularly under the label “schema theory” (the terms
“script” and “framework” are also used for what is essentially the same notion). Whatever labels
may be used, the effects of prior knowledge have been frequently demonstrated in both L1 reading
(Anderson et al. 1977), and L2 reading, where Steffensen and Joag Dev (1984) have demonstrated
the importance of “general” or “cultural knowledge, while Alderson and Urquhart (1988) have
done so for academic knowledge.

0. Inherently natural process (Topic 111)

Reading is not an inherently natural process in the same way that speaking and listening are in a
first language (L1). Unlike our first spoken language, which one might say “comes for free,”
nothing is free with respect to reading. Learning to read requires considerable cognitive effort and
a long learning process, whether one is learning to read in the L1 or in a second language (L2). If
a person is not taught to read, in one way or another (e.g., by a teacher, a parent, a sibling), that
person will not learn to read (Grabe and Stoller 2002).

0. Methods for text comprehension (Topic 116)

Text comprehension requires both a) language knowledge and b) recognition of key ideas and their
relationships (through various comprehension strategies). Language knowledge, for purposes of
this review, primarily involves vocabulary knowledge (see above) and grammar knowledge. There
is a range of research that argues for a strong relation between grammar knowledge and reading.
Furthermore, research on syntactic processing, or word integration processes (integrating lexical
and syntactic information into clause-level meaning units), also suggests significant relations
between syntactic processing abilities and comprehension abilities (Fender 2001).

Q. Intrinsic motivation (Topic 121)

In L1 settings, the strongest evidence of the direct impact of positive motivation on reading comes
from Guthrie and his colleagues. In two studies, they demonstrated the impact of reading
engagement on both reading amount (reading extensively) and reading comprehension. First,
Wigfield and Guthrie (1997) demonstrated that motivation and engagement with reading were
significantly related to amount of reading. More highly motivated fourth and fifth grade students
engaged in significantly more reading. In a further study, Guthrie et al. (1999) demonstrated that
higher motivation among third and fifth grade students significantly increased their amount of
reading and their text comprehension. In examining related questions of whether or not motivation
(defined as reading engagement) could be taught directly through classroom instruction, Guthrie
et al. (1998) demonstrated that Concept-Oriented Reading Instruction (CORI) developed
significantly higher levels of student motivation than control classes among third and fifth grade
students.
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0. multiple choice questions (Topic 124)

Multiple-choice questions can focus on details (microstructure) and on more general aspects
(macrostructure) of the text, although some researchers have found difficulty in using multiple
choice to measure global comprehension. Multiple-choice tests only involve reading and so the
measurement is less likely to be affected by writing skill than it is in a short answer test. If a
multiple-choice test has not been well prepared, learners may be able to get a reasonable score
without reading the text, and part of the preparation of a good test involves checking this. Multiple
choice questions can be checked by checking the length of the answers to make sure that the correct
answer is not always shorter or longer than the distractors, asking a native speaker to answer the
test to see if they get all of the answers correct, getting a colleague to look critically at the items to
see if they can see any problems with them, and looking at learners’ answers to the items to see if
some items are too easy or too hard or if the learners are all choosing the same wrong choice.

0. Pronominal question (Topic 124)

These questions require learners to make a written answer which can range in length from a single
word to several paragraphs. Usually for comprehension, short answers are required and these forms
of questions are called short answer questions. If the answers the learners have to make are short,
then more questions can be answered, thus increasing the reliability and validity of the test. These
questions can be used for all focuses of comprehension. They are suited to checking literal
comprehension because it is not difficult to write the questions avoiding the same words that are
used in the reading text. They are suited to inferences, application and responding critically
because the learners have to search for and construct their own answers using what is found in the
text. Another positive feature of these types of questions is that they can be marked using a grading
scale, for example 0, %2, 1 or 0, 1, 2, 3 marks for each question depending on the completeness and
accuracy of the answer. This allows credit to be given for partial comprehension and credit to be
given for high quality comprehension.

Q. Three characteristics of multiple choice question (Topic 125)

Multiple-choice questions can focus on details (microstructure) and on more general aspects
(macrostructure) of the text, although some researchers have found difficulty in using multiple
choice to measure global comprehension. Multiple-choice tests only involve reading and so the
measurement is less likely to be affected by writing skill than it is in a short answer test. If a
multiple-choice test has not been well prepared, learners may be able to get a reasonable score
without reading the text, and part of the preparation of a good test involves checking this. Multiple
choice questions can be checked by checking the length of the answers to make sure that the correct
answer is not always shorter or longer than the distractors, asking a native speaker to answer the
test to see if they get all of the answers correct, getting a colleague to look critically at the items to
see if they can see any problems with them, and looking at learners’ answers to the items to see if
some items are too easy or too hard or if the learners are all choosing the same wrong choice.

Q. spelling techniques (Notes provided by instructor)
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Look, say, cover, write, check. Look, say, cover, write, check is the method used to practise
spellings in most primary schools. ...

Spelling sentences. ...

Dictation. ...

Spotting patterns. ...

Listen and spell. ...

Mnemonics. ...

Tracing. ...

Lol oR SR R

0. What should you do if you don't understand something in reading? (Notes provided by

instructor)

+ Step 1—Find the reference words in the difficult sentence and find what they refer to.

+ Step 2—Rewrite the sentences as two or more sentences by removing and, but, or or.

+ Step 3—Find the nouns and remove the items following the nouns which are a part of each
+

noun group.
Step 4—Do the What does what? exercise with the verbs to make sure their subjects and
objects are known.

0. What should do when don't understand something that are reading..3 (Notes provided by
instructor)

1. Do not stop immediately but keep reading a bit.
2. Think whether it's important to understand.
3. Know that there are no easy ways to understand.

(. Use adverb ‘only’ write three sentences in different meaning. (Notes provided by

instructor)

It’s only an idea, but I thought we could try it out.

She was only 18 when she had her first child.
| only hope we can finish this in time.

0. how positive attitude is helpful for reading (Notes provided by instructor)

A positive attitude helps you cope more easily with the daily affairs of life. It brings optimism into
your life, and makes it easier to avoid worries and negative thinking. If you adopt it as a way of
life, it would bring constructive changes into your life, and makes them happier, brighter and more
successful. Reading is largely a valued and enjoyed activity in Thai society so there may also be
positive attitudes to reading carried over to English.

0. Strateqies of reading? (Notes provided by instructor)

To improve students' reading comprehension, teachers should introduce the seven cognitive
strategies of effective readers: activating, inferring, monitoring-clarifying, questioning, searching-
selecting, summarizing, and visualizingorganizing.
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0. academic and non academic material (Notes provided by instructor)

Academic articles are written by professionals in a given field. ... Non-Academic articles are
written for the mass public. They are published quickly and can be written by anyone. Their
language is informal, casual and may contain slang.

0. explain grammar (Notes provided by instructor)

In linguistics, grammar (from Ancient Greek ypoppoatikn) is the set of structural rules governing
the composition of clauses, phrases and words in a natural language. The term refers also to the
study of such rules and this field includes phonology, morphology and syntax, often complemented
by phonetics, semantics and pragmatics. Fluent speakers of a language variety or lect have a set of
internalized rules for using that form of speech. This rule set constitutes the lect's grammar. The
vast majority of the information in the grammar is — at least in the case of one's native language —
acquired not by conscious study or instruction but by hearing other speakers. Much of this work is
done during early childhood; learning a language later in life usually involves a greater degree of
explicit instruction. Thus, grammar is the cognitive information underlying language use.

0. Three types of text (Notes provided by instructor)

1. Expository texts.
2. Narrative texts, and.
3. Argumentative texts.

0. Teaching phonics to students? (Notes provided by instructor)

Gather the materials listed below and store them together in a box. ...
Teach the 5 short-vowel sounds and consonant sounds. ...

Practice two-letter blends.

Practice three-letter blends. ...

Teach the twin-consonant endings, plurals, and two-consonant blends. ...
Teach the digraphs (ch, sh, th, wh, ng, nk).

J ourwnE

O

rinciples of extensive reading (Notes provided by instructor)

Students read a great deal, quite quickly (at least 150-200 words a minute) and often.

The reading material is relatively easy for the level of the students. Too much unknown
language prevents students from reading quickly and fluently.

3. Itis the student, not the teacher, who chooses what to read.

4. Students have a wide variety of genres and topics to choose from.

5. Students read for pleasure, information or general understanding.

N

0. Benefits of extensive reading (Notes provided by instructor)

1. Enhanced language learning in such areas as spelling, vocabulary, grammar, and text
structure

2. Increased knowledge of the world

3. Improved reading and writing skills
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Greater enjoyment of reading
More positive attitude toward reading

Q. Characteristic of strategic reader 5 marks (Notes provided by instructor)

1.

Good readers summarize as they read. To summarize is to retell the main ideas or events
in a story in your own words. This helps you focus on the key points and make sure you
understand what you’re reading.

Good readers make and revise predictions as they read. When you make predictions you
try to figure out what is going to happen in the text. This keeps your interest level high. It
also causes you to notice details and to change and update your predictions.

Good readers make inferences as they read. When you make an inference you draw a
reasonable conclusion based on information in the text. Authors often expect you to make
inferences; they don’t come right out and say everything you need to know.

Good readers ask questions as they read. Good readers ask themselves questions to make
sure that they’re understanding the text, and that the meaning they’re constructing makes
sense.

Good readers visualize as they read. To visualize is to try to picture what the author is
describing. This helps give you a very clear image of what you’re reading. It can also help
you get into a story and imagine you’re there.

0. Convert five statements into sentences without change their (unseen)

1.

Churchil was a great scientists and ... He got the noble prize for literature

Churchil was a great scientist; philosopher and he got Nobel prize for literature.

2.

she is my sister. Mahira

Mahira is my sister.

3.

She works hard. She wanted to pass the test

She worked hard to pass the test.

4.

I put on my best dress. | want to impress her.

| put on my best dress to impress her.
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